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Facilitator’s Roles and Responsibilities

As the facilitator(s), you are the most important factor in the success of a family orientation. You can make or break the program. In these pages, and on the curriculum outline, we have tried to include everything you will need to feel comfortable in your role. Please read all of these pages before proceeding. 

If you have questions, call (615) 862-7887 or e-mail us. Let us know how your program was received and what, if any, modifications you made to adapt the curriculum to fit your needs. (Check the web-site for the Facilitators’ Feedback Forum.)

Facilitation means to “make something easier.” In order to be effective group leaders, facilitators need to do the following:

· Be empathic and reflect the emotional content or theme of the material being covered.

· Be supportive and encouraging.

· Be understanding of the youth and adolescent stages of emotional and social development 

· Respect, accept, and value differing perspectives and experiences.

· Ask gently inquisitive, open-ended questions.

· Summarize both factual and emotional content.

· Speak clearly, using language that is age appropriate, easily understood, direct, timely, to the point, and appropriate in length.

· Be comfortable with self-disclosure; share appropriate personal experiences in a way that is neither competitive nor condescending.

· Be comfortable managing the group dynamic.

· Have knowledge about the real life, critical issues and challenges facing LEKids.

· Be informed about the subject matter being covered in the sessions.

· Possess a basic working knowledge about department and community resources, especially programs that support youth and families.

· Know how to make a referral and the names of resource persons at the appropriate agencies.

· Be aware of cultural differences that influence values, beliefs, and behaviors.

Managing the group process: It is the facilitators’ responsibility to manage individual participants’ needs, as well as the needs of the entire group.  (Sometimes these can be in conflict, for example, when one participant monopolizes the conversation and the group cannot move on to other activities). It is important that all participants who want to speak have an opportunity to do so, and that the facilitator models respect for everyone’s opinion and feelings. This is an important symbolic teaching point. Facilitators will want to send a strong message: young people have a right to speak and be heard and their opinions and feelings should be respected.

Additionally, the facilitator(s) should help the participants to:

· Develop skills that build resiliency and promote healthy physical, emotional, and social development.

· Secure resource persons and information about the various session topics.

· Assist participants in understanding and coping with a range of issues unique to youth between the ages of 8-12, and 13-17.

· Validate and normalize participants’ situations, feelings, and behaviors.

· Reduce isolation among participants who may be dealing with problems at home or at school.

· Provide an environment for learning and discussion that is safe, supportive, respectful, and culturally sensitive.

· Provide information that is practical and positive.

· Assist participants in generating solutions to problems.

One Facilitator or Two?

We think two heads always are better than one, especially when working with groups. Some of the issues presented and questions asked may be psychological and emotional in nature. Therefore, the ideal facilitation team is comprised of a police officer or veteran police spouse, and a mental health professional, both of which have led experiential workshops with youth or adolescents and are familiar with police culture. The department should endorse both facilitators. 

Finding the right facilitators can be tricky. Persons who are not familiar with youth and adolescent development (see information below), the police culture, the agency, or police families, should not conduct this training. Unknowledgeable facilitators have the potential to cause damage to the department and the participants. Having a college degree does not automatically confer familiarity, nor does being a parent.

When looking for a mental health facilitator, check first with your department psychologist, who has experience in working with youth and adolescents. If you don’t have a department psychologist, train one. Suitable candidates must be educated regarding police culture. Enlist mental health professionals who are interested in working with law enforcement families and are willing to be trained as volunteers, go on ride-alongs, tour the jail, use the FATS simulator and so on. This will educate the mental health recruits, while giving the police a chance to assess whether they can relate to cops and their families.

What Do You Need to Know about LEKids?

The facilitator must be knowledgeable about child and adolescent development. We would like to acknowledge that girls and boys develop at different paces, and the facilitators should make reasonable accommodations to address their gender-specific needs. They should review and familiarize themselves with the following guide:

Basic Child/Adolescent Development Guidelines

Ages  6–9

· Physical Development

· Short attention span so needs very simple rules, and structured supervision. Engages in self-directed competitive play that involves simple physical activities.

· Physical growth is slow. Boys are slightly ahead of girls in weight/height.

· Displays high energy and high levels of activity.

· Works hard to develop new skills. Enjoys practicing acquired skills.

· Gender differences often are minimal however, boys may outperform girls in activities using large muscles (e.g., throwing a ball), while girls are often better at skills requiring flexibility and balance (e.g., skating) and fine motor skills (e.g., drawing). 

· Social Development

· May need social skills training on how to introduce themselves to others, make friends and how to keep friends.

· More time is spent socializing with peers, generally in same gender groups. Play groups tend to be small in number. 

· More aware of individual differences. 

· Likes small group activities.

· Anxious to please and is considerate of others.

Emotional Development

· May have short attention span.

· Feelings may be easily hurt and may appear highly emotional.

· Wants instant gratification.

· Need reliability and consistency from caretakers. Children need praise and approval.  

· Begins to feel that their opinion is important (helps develop self-esteem).

Intellectual Development

· Eager to learn. Child learns best through hands on activities.

· Sufficient reasoning capabilities so that adult expectations and requests for appropriate behavior are understood.

· Creative and flexible thinking (can understand the rules of play in a game, can wait turns, and begins to understand the concept of losing).

· Ability to determine the essential vs. nonessential details.

· Increased attention span.

· Children start to believe that their opinions matter (helps develop self-esteem).

Ages  10-12

Physical Development

· Puberty (characterized by rapid growth and bodily change) begins, especially for girls, which generally begins two years earlier than boys.

· Begins to participate in team sports.

· Tend to fidget, squirm and have trouble sitting still.   

Social Development

· Easily influenced by friends, experiencing peer pressure.

· Appreciate discussions as an exchange of ideas to better understand other's point of view.

· Want to be with friends without adult supervision.

· Desire to fit in and wants to be well liked.

· May form cliques.

· Like talking with parents and believe their opinion is important.

· Possible experimentation with alcohol, smoking and sex.

Emotional Development

· Begin developing mature relationships with family members.

· May have low self-esteem and appear awkward.

· May feel self-conscious (concerned that everyone is looking at them).

· Desire to make own life choices.

· Become self-conscious about their appearance. Girls often feel less attractive.

· Desire independence and display their individuality.

· Need praise and approval from adults.

Intellectual Development

· Girls may be more verbal than boys.

· Become more mature in their thinking and begin to display analytical reasoning abilities. 

· Preadolescents are better able to understand other's point of view.

· Demonstrate the ability to imagine beyond the here and now (e.g., eliminating hunger in the world).

· Comprehends that fairness cannot be measured.

Ages 13-15

Physical Development

· More aware of physical dangers/risks.

· May start to smoke, use alcohol, or experiment with drugs. 

· Gross motor skills increase because of physical activity.

· Rapid growth spurts may cause tendency toward clumsiness

· May be very conscious of and sensitive to differences.  Compares their own development with others their age.  

· Controlling acne and body odor may be a concern.  

· Sports and regular exercise improves coordination and reduces stress.

· The beginning of habits that have long-term physical affects.

· Boys typically surpass girls in height and weight.

Social Development

· Peer pressure influence is optimal and parents begin to have less influence.

· More aware of others’ rights and responsibilities.

· Recognize that others have different points of view.

· Their opinions and behaviors may be influenced by self-interest.

· Increased communication and negotiation skills. 

· Begin to define self-identity.

· Desire to be with older adolescents.

· Fewer cliques and large group activities become less important than romantic relationships.

Emotional Development

· Want more independence and privacy, but needs structure and guidance.

· Need praise and approval as a demonstration of adults’ concern for them.

· Proficient at hiding feelings. Often give neutral responses regarding their emotional state.

· Exhibit sexual urges and may begin sexual exploration.


· Rapid hormonal and physical changes often influence self-concept and self-confidence.

Intellectual Development

· Girls’ grades may drop and parents may have less of an influence over their school performance.  

· Increase in abstract reasoning skills.

· Widening gap between those who are succeeding and those who are failing in school.

· Learn by doing. Experiential activities are important to build competency.

· Comprehends how to prevent illness, but often are unable to apply this knowledge to themselves.  

Ages 16–18

Physical Development

· Increased appetite. (Eating disorders such as bulimia and anorexia may appear, mostly among females).

· Boys' growth spurts apparent, they appear much taller and heavier than girls. 

· Experimentation with tobacco, alcohol and drugs may lead into abuse.

Social Development

· More independent. 

· As sensitivity to peer pressure decreases, so do parent-adolescent conflicts.

· Older teens have more acquaintances than close intimate friends.

· Want to distinguish themselves from the crowd.

· Communication and cooperation increases.

· Obsession with their physical appearance.

· Interest in dating, exclusive relationships.

· Joins others to fight for injustices; may volunteer for community services.

· Status conscious.

Emotional Development

· Develop social-competencies, demonstrating good decision-making and problem-solving skills.

· Generally maintain close relationship with their family members. 

· Develop a sense of personal identity and continue to develop their self-concept.

· Concerns about their future as young adults.

· Relationship with others based more on real intimacy/sharing thoughts and feelings/rather than simply spending time together.

· Experience strong sexual urges.

Intellectual Development

· Displays self-determination involving career choices, beliefs and values.

· Increase in practical-judgement and reasoning skills.

· Can complete several tasks at once.

· Independent thinking. Concerned about issues related to the meaning of life.

· Begin part-time employment.

Facilitators must acknowledge and be aware of how race and ethnicity influence young people’s identity, beliefs and behaviors. Good facilitators will address cultural diversity issues and strive for cultural competency.  

Encourage Openness and Respect Privacy

Dealing with police families can be a delicate matter. This may be their first time sharing their thoughts and feelings regarding being a member of a police family. Some participants may be fearful of speaking up and asking questions that concern them. It is essential that facilitators working with youth and adolescents understand their stages of development. Review the Child and Adolescent Development Guide for more information.

Some participants may not feel comfortable in sharing their thoughts and experiences with members of a large group. One way to show respect for privacy and encourage dialogue is to distribute 3” x 5” cards to each participant. While the facilitator encourages participants to ask questions at any time during the training, participants are also given the option to anonymously ask questions by writing them on an index card and put the cards in a basket or box dedicated to that purpose. This “question and answer box” should be strategically placed in a location that allows for easy access.  The facilitator is then responsible for collecting and reading the questions. The facilitator should read questions at the beginning or end of each session and provide factual information.

Be a Good Communicator

Group facilitators need to be good communicators who are comfortable with the following basic communication techniques: active listening, empathy, “I” messages, and ownership of feeling.  We recommend that all facilitators review these techniques on this web-site by clicking on the skill building buttons.

Facilitators should never probe, interrogate, order, command, warn, moralize, preach, advise, persuade, argue, interrupt, lecture, judge, ridicule, patronize, pity, distract, interpret, be sarcastic, trivialize or psychologize.

They should, instead, facilitate conversation by:

· Asking gently inquisitive, open ended questions that cannot be answered with yes or no (“How did you react?” instead of “Were you angry?”)

· Reflecting the emotional content of what is being said; “You are sad when your parent can’t participate in school activities.”

· Echoing: repeating a word or phrase that needs clarification; “afraid?”

· Summarizing both factual and emotional content; “today we have looked at some frightening things that could happen, such as a shooting, and learned how to make them less scary by attending a family debriefing.”

· Using respectful confrontation: “I can see you are upset about this, but we do need to move on, let’s you and I talk after the class is over.”

· Sticking to simple speech: comments that are clear, direct, timely and brief.

· Being comfortable with self-disclosure.
The Angry or Monopolizing Participant

On occasion a class participant may behave in a way that impedes the group.  For example, an older teen may be very angry with their parent and may monopolize the group talking about his or her disappointment or he or she may be uncommunicative. The training is designed to be a safe place for LEKids to talk and ask questions, but some young people need more than this class can provide (this is why it is imperative to have a list of community and department resources on hand).  You’ll notice other participants looking uncomfortable, shuffling in their chairs, avoiding this person and so on.  

It is the facilitators’ responsibility, not the group’s, to deal with an angry or monopolizing participant in a respectful fashion. (This is when it also helps to have a co-facilitator.) Make a plan of action, intervene in a timely way before others become too angry or start dropping out.  Check the communication skills section on this web-site for ideas. Look especially at I-messages and assertiveness techniques.

Never confront the individual in front of the group—wait until after class or call for a break.  Some facilitators make sure everyone has a chance to talk by using special techniques for limiting each person’s contribution. Some clock each participant with an egg timer that runs out in five minutes. Others pass an object (e.g.; a ball) from participant to participant; only the person with that object can speak. Using these or similar techniques is a matter of personal preference for the facilitator.

The Silent Participant

Some participants are quiet and rarely talk. Don’t automatically assume that means something is wrong.  Some youth are uncomfortable talking in a group or are especially private. Some have been taught to only speak when spoken to by an adult. Never force a person to talk or embarrass them by calling on them. People who sit quietly are often absorbing a lot of good information. The group activities help young people to talk and interact with others. You can always check in with them one-on-one during a break. As stated above, using 3” x 5” cards may assist the shy participant.

How the Curriculum Is Organized

Each curriculum is divided into modules that are 1.5 hours long. The curriculum outlines for children’s and adolescent modules can be completed in one day. The modules are presented in a logical progression and we recommend you follow the order. 

Reading Materials, References, Videos, and Handouts

· Reproducible handouts and overheads are located in the appendix at the end of the facilitators’ pages. Go to the facilitator’s link on the website for more.
